The standpoint of multi-ethnic society towards establishment of single-stream schools by Ku Samsu, Ku Hasnita et al.






THE STANDPOINT OF MULTI-ETHNIC SOCIETY 
TOWARDS ESTABLISHMENT OF SINGLE-STREAM 
SCHOOLS 
 
Ku Hasnita Ku Samsu, Adlina Ab Halim, Lee Yok Fee & Mohd Hafiz 
Sulaiman 
Department of Government and Civilization Studies 





The core strength of a nation that comprises a multi-ethnic society is unity. 
In relation to this, many methods to bolster the harmonious ties among the 
people have been carried out periodically by the government, such as the 
1Malaysia Concept, Student Integration Plan for Unity in schools and many 
others. Besides that, there has also been an idea forwarded by 
academicians and politicians with regards to fostering unity by means of 
formation of  single-stream schools, namely schools that use Bahasa 
Melayu as the medium of learning. This means that there will no longer be 
any vernacular schools. This idea was mooted upon the realization by these 
groups of the potential and role of the national language in unifying its 
citizens. However, this plan includes the teaching of the main language of 
other ethnic groups, such as Mandarin and Tamil, in national schools. As 
this idea touches on the core identity element of the multi-racial  community 
in Malaysia, it has evoked various reactions amongst them; thus this study 
was conducted to identify the different standpoints with regards to the 
formation of single-stream schools, based on ethnic group. This study was 
done quantitatively on a multi-ethnic community consisting of teachers and  
parents of students from a number of schools in the districts of Gombak and 
Petaling in the state of Selangor. The sample group involved 361 teachers 
and 384 parents. Data analysis was performed inferentially and descriptively 
using ANOVA method, cross tabulations, frequency and percentage. The 
significant value that was determined for the ANOVA test was P < 0.05. In 
general, study findings depict significant differences among the different 
ethnic respondent groups as regards to the establishment of single-stream 
schools. 
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The multi-ethnic community in Malaysia refers to the Malay, Chinese, Indian 
and other ethnic groups such as the Sikhs, Eurasians, Thais and others. 
Each ethnic group has its unique identity and culture that has been passed 
down through countless generations. Identity and culture are inherent 
elements that are the pride of every ethnic group and these have to be 
defended. In this context, at a glimpse, it is found that from the aspects of 
identity and culture, it seems to be that different ethnic groups of Malaysian 
society lead disparate lives without integrating. However, if scrutinized, it will 
be found that Article 152 of the Federal Constitution which establishes the 
Malay language as the official  language, has in fact bonded the multi-ethnic 
society in this country. When the Malay language was adopted as the 
national language, it was surely bound to play a role in uniting the different 
races in this country.  In fact, if we were to search for the basis of 
development of the Malay language as the national language by means of 
the Razak Report 1956, it will clearly show the role of the Malay language 
as the language of unity: 
 
"The purpose of education policy in this country is to unite children of 
all races in this country by using an education protocol that covers all 
races in this country by using the national language as the main 
medium of instruction although this cannot be implemented 
immediately but must be done gradually "(Excerpt from Razak Report 
in Malaysia Kita 2007: 335). 
 
Based on the above excerpt, it is clearly seen that education is the main  
mechanism in realizing the role of the Malay language as a tool for unifying 
the people. Indeed education is the most rudimentary and effective method 
to instill the spirit of harmony among the races (Alis, 2006).  This is even 
more glaring when it is seen that children are the ones who undergo the 
earliest formal and informal education. They are obviously the prime target 
group, as it is easy to mold them at a young age. According to the study of 
Miller and Dyer 1975 (in Shahril et al., 1998 : 96), pre-school education is 
capable of bringing about positive outcomes in cognitive aspects of children 
from the early stages, and also in terms of long term results. In this context,  
Kidd J.R, 1973 extracted by Shahril et al. (1998:1) explained that education 
is the systematic development and nurturing of thinking and of the innate 
forces that begin since pre-school and continue for life. Thus, it is 
appropriate that the planting of the seeds of unity through use of the national 
language as the medium of instruction, be implemented. 
 
In this regard, the single-stream school has been propounded by various 
parties, from academic and political backgrounds. Single-stream schools 
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refer to schools  that utilize the Malay language as the main medium of 
instruction. As such, there will no longer be any National-type school that 
will use the language of its own ethnic group as the medium of instruction. 
Even so, the language of the other ethnic groups will not be neglected, but 
will continue to be taught in single-stream schools. In  this matter, directly or 
indirectly, the element of prejudice will be reduced and ultimately lead to 
greater fostering of unity. Still, this issue continues to be hotly debated as 
some ethnic groups feel threatened in terms of preserving their identity and 
culture with the coming of the single-stream school. Therefore this study 
was conducted to analyze the standpoints of multi-ethnic society regarding 





This study was conducted on teachers and students' parents involving 
secondary schools in two central zones in the state of Selangor only, namely 
Gombak and Petaling. Only one research area was chosen to represent 
each district, namely Batu Caves and Petaling Jaya. A total of five 
secondary schools – two in Batu Caves and three in Petaling Jaya – were 
selected at random. The study sample consisted of 361 teachers and 384 
parents. The determining of the sample size was based on the method 
formulated by Krejcie and Morgan (1970) in Chua Yan Piaw (2006: 186). 
Data was analyzed using descriptive analysis and inference, such as mean 
anlaysis, crosstabulation and Anova, in order to achieve the objectives of 






The crucial element for a nation made up of various ethnic groups is to be 
found in its unity. Unity represents a form of combining energy, thoughts, 
aspirations and sacrifice into a resilient bonding that is congruent, 
integrated, strong and progressive. Deep-rooted unity not only serves to 
unite all members of society, but is also capable of forging  identity and 
shared values that are the main goals, which then guarantee the 
independence and sovereignty of a country. In the absence of unity, it is 
difficult for a country to achieve progress in all aspects, due to exposure to a 
wide range of problems and threats, including external intrusion and 
anarchy within the country. This is evidenced by events that have occurred 
in countries of the former Soviet Union, Eastern Europe, the Balkans, 
Palestine, African countries such as Rwanda, and even in developed 
countries like the United States that had encountered tensions from minority 
groups, resulting in violence and confrontation. 
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Thus, it would be apt to say that nation-building generally becomes a 
tenuous and complex affair due to the existence of the majority and minority 
groups in a variegated ethnic situation. The most convenient measure is by 
means of assimilating the minority group into the majority group, as 
practiced by developed countries in the West. Among the countries that 
have adopted this assimilation concept are America, Burma, Cambodia, 
Vietnam Thailand, Indonesia and the Philippines. 
 
This assimilation concept had been pioneered by America and  has 
extended over the past 200 years. This policy, according to Wan Hashim 
(2010) began since the formulation of the American nation through the 
WASP (White Anglo-Saxon and Protestant) policy. Further, according to 
Wan Hashim, the dominant American culture in fact had its roots in the 
culture of the American pioneers who originated from British, English-
speaking Protestants. Besides assimilation, the realization of the lack of 
unity and integration among races all over the world has given rise to other 
studies in order to encourage the development of the process of unity. 
Interaction among the races is seen as the first step that needs to be 
undertaken by society within a certain nation. According to  Bilton (1985), 
the relationship between the individual and the nation can be brought about 
through the symbol of learning, namely language. In line with Bilton, Marsh 
(1996) also emphasizes that the individual is meaningful only to the extent 
of his relationship with other individuals. In the interaction process, an 
individual can be by himself, or he can play a role as another person, 
empathizing in the situation for the purpose of extending the communication 
process. Also, through interaction, the individual is able to interpret 
appropriate actions in a certain situation. Dikotter (1992) highlights that the 
classical language and writings of Confucianism strongly influenced the 
thinking of the Chinese in the past.  Dikotter discovered that the unity 
instilled through the teachings of Confucianism resulted in the society 
becoming ethnocentric. Subsequently, it was this trait of unity that glorified 
their identity so much so that they considered other  foreign communities to 
be uncivilized and as not belonging to their own kind. 
 
Schools, being domains of language and writing, are very important, as they 
contribute towards language and writing. This is because through education, 
the individual of a certain society can be molded. As the Malay saying goes, 
'Shape the bamboo when still young'. This concept is strongly supported by 
Vander Zanden (1989) who recommends that focus be given to racial 
integration and interaction by means of education that is orientated towards 
unity. Unity needs to be instilled right from schooling days so as to ensure 
that it becomes effective in the future. Schools can serve as the foundation 
stone that enable interaction among students of different ethnic groups in a 
tolerant cultural and academic environment. Schools are venues where 
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children have the opportunity to learn together, to play, to gather new friends 
and build understanding and comradeship with other students, be it from 
their own race or from other races. Schools indeed are the best place for 
children to get to know themselves and their surrounding society (Kenneth, 
1995; Kegan, 1997; Swift, 1997; Cole, 1999; and Chiam, 2002 in Najeemah 
(2005)). In the studies of Portes and Rumbaut (1990), it was found that the 
higher the education level, the stronger the bonding of the race. Thus it is 
apparent that education has the potential to enable absorption and 
adaptation of national race values. Hence, this research on unity in Malaysia 
emphasizes the usage of education as an agent of unity. 
 
In the early education system of Malaysia, the agencies of schools were 
viewed a having limited success in fostering unity as evidenced in the 
studies of Fatimah Daud (1985), Agoes Salim (1975), Lim (1995) and Cheu 
Hock Tong (1995) which showed deteriorating relations between Malay and 
non-Malay students, whilst intra-ethnic relations became increasingly 
consolidated. There have also been other studies as those by Mansor Mohd 
Noor (1997,2000) and  Kantayya (1996) that hold contrary opinions. They 
found that even in situations of polarization, this has been on the decline, so 
much so that the boundaries between races seem to have been dispelled. 
The next supporting study is the study of  Zahara Aziz et al. (2007), Amir 
Hassan (2004) and Ezhar et al. (2006). Zahara Aziz found the relations 
among races in the period 1993-2007 was at the stage of compromise and 
cooperation. This is closely linked to  economic and political factors. Amir 
Hassan, on the other hand, found that socialization agents had influenced  
attitudes of one ethnic group towards the other. Ezhar, meanwhile, found 
that toleration level among  youths was at a moderate level generally, but 
amongst youths exposed to higher knowledge levels and social issues, they 
displayed higher tolerance levels. This proves that education is capable of 
altering attitudes and acceptance of one race towards another, thus 
reducing identity differences and aiding in the quest for a national identity. 
Subsequent studies that need to be conducted are to identify the 
weaknesses of the existing Malaysian education system that has constantly 
been revamped, especially Vision Schools, that are not seen to have 








A pilot study was conducted to evaluate the suitability and understanding of 
respondents towards the questionnaire forms, that had been developed as 
instrument of research using alpha Cronbach reliability scales.  In the pilot 
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study conducted, a total of 25 respondents, namely 15 secondary school 
teachers and 10 parents were selected as study samples. Research findings 








Based on these research findings, research instruments were found to be 
true and could be used in the actual study as the reliability index obtained 
was at a considerably high level. With reference to Table 1, Alpha Cronbach 
(α) value for the main aspects in this study was 0.848. 
 
 
RESEARCH FINDINGS AND DISCUSSION 
 
Based on One-way Anova tests, research findings show that there is a 
significant difference in standpoints among respondents of different ethnic 
groups towards the formation of single-stream schools. This was proven 
when the significant value obtained was 0.000 which was less than the 
significant value that had been set, that was α = 0.05. Please refer to Table 
2. 
  
Aspect Alpha Cronbach 
Standpoint toward the idea of single-stream 
school‖s establishment 
0.848 
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Table 2:  
 
Difference among ethnic group respondents in standpoint regarding 
establishment of single-stream schools  
 
ANOVA 
STANDPOINT   





Between Groups 40.186 3 13.395 118.067 .000 
Within Groups 83.504 736 .113   
Total 123.691 739    
 
Following this, Post-Hoc test was conducted to identify difference in mean 
values among ethnic groups with regards to their standpoint regarding the 
establishment of single-stream schools. Analysis found that the difference in 
standpoints between the Malays and Chinese was  0.52504. The difference 
in standpoint between Malays and Indians was 0.36288. The difference in 
standpoint between Malays and non-Malays was 0.03712. This depicts that 
there is an appreciable difference between the Chinese ethnic group's 
standpoint compared to the Malay ethnic group. Even so, this difference is 
not really great and should not be made an excuse to totally reject this idea. 






Dependent Variable: Standpoint B 
LSD 
Major Ethnic Ethnic Mean Difference 
Malay Chinese .52504 
 Indian .36288 
 Others -.03712 
 
Description of research findings depict the general view of standpoints of the 
various ethnic groups towards the establishment of single-stream schools. 
Please refer to Table 4. Most of the respondents are of the opinion that the 
establishment of single-stream schools is a very good idea for achieving the 
1Malaysia  Concept introduced by Prime Minister Dato‖ Seri Najib Tun Abd. 
Razak. In this regard, data shows 558 respondents are favorable to the 
establishment of single-stream schools in order to achieve the 1Malaysia 
Concept. The breakdown according to races in accepting this idea is as 
follows; 419 Malays (75.1%), 77 Chinese (13.8%), 55 Indians (9.9%) and 7 
from other races (1.2%).  
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Almost 79% of respondents are of the opinion that the idea of establishing 
single-stream schools needs to be supported compared with 144 individuals 
who oppose the idea. The breakdown in support and opposition according 
to race can give a more in-depth picture. Support of Malays towards the 
establishing of single-stream schools came from 432 respondents (73.5%), 
followed by 92 Chinese respondents (15.6%), 57 Indian respondents (9.7%) 
and 7 respondents from other races (1.2%). As for opposition of the idea, 
data reveals that 24 Malay, 88 Chinese and 32 Indian respondents reject 
this idea. The divergence in opinion of the 4 Chinese that was observed by 
means of data study makes the single-stream school an interesting idea to 
be studied. It is probable that this difference in opinion is closely related to 
the views of the powerful Dong Jiao Zong Association. According to the 
reviews by Tan (2010), the consolidation of the National-type schools as the 
school of choice of all races will cause alienation of this vernacular school 
(SJKC), is in opposition to wishes of Chinese parents, does not fulfill the 
basic needs of education and discards the needs of the vernacular schools. 
Because of this, the mentality and perception of the Chinese needs to be 
scrutinized in order to get the actual picture of the situation. The difference 
in opinion of the 4 Chinese respondents is seen to be a good indication that 
the single-stream school will be accepted well if it is executed properly.  
 
Aside from the general acceptance of a single-stream school formation, 
there is a small segment of the community who believe that the single-
stream school is merely political rhetoric aimed at capturing votes.  Table 4 
shows that 223 respondents, or nearly 30% of the study sample, fall into this 
category. This figure also depicts that 109 of the Chinese respondents 
anticipate that the formation of this type of school will not take place. This is 
more than the 37 respondents among this group who feel that this school 
model will be introduced in the education system of the country. 
 
  




General Perception towards single-stream school Establishment 
 
 
   
Ethnic 
Total 
Malay Chinese Indian Others 







Num. 8 25 13 0 46 
% 17.4% 54.3% 28.3% .0% 100.0% 
Disagree 
Num. 28 82 20 0 130 
% 21.5% 63.1% 15.4% .0% 100.0% 
Agree 
Num. 252 61 39 4 356 
% 70.8% 17.1% 11.0% 1.1% 100.0% 
Strongly 
Agree 
Num. 167 16 16 3 202 
% 82.7% 7.9% 7.9% 1.5% 100.0% 









Num. 7 22 4 0 33 
% 21.2% 66.7% 12.1% .0% 100.0% 
Disagree 
Num. 17 66 28 0 111 
% 15.3% 59.5% 25.2% .0% 100.0% 
Agree 
Num. 254 59 38 5 356 
% 71.3% 16.6% 10.7% 1.4% 100.0% 
Strongly 
Agree 
Num. 178 33 19 2 232 
% 76.7% 14.2% 8.2% .9% 100.0% 









Num. 119 8 11 2 140 
% 85.0% 5.7% 7.9% 1.4% 100.0% 
Disagree 
Num. 263 64 34 5 366 
% 71.9% 17.5% 9.3% 1.4% 100.0% 
Agree 
Num. 60 73 28 0 161 
% 37.3% 45.3% 17.4% .0% 100.0% 
Strongly 
Agree 
Num. 11 36 15 0 62 
% 17.7% 58.1% 24.2% .0% 100.0% 
 
Generally, the establishment of single-stream schools for forging national 
unity has received mixed reactions from the majority of ethnic groups in 
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Selangor. With reference to Table 5, in terms of unity among students, 605 
respondents (434 Malays, 102 Chinese, 62 Indians and 7 from other races) 
concur that the single-stream school system can foster harmony among the 
younger generation. This is in accord with their view that single-stream 
schools can be expected to encourage interaction among ethnic groups 
(603 respondents), create association (634), forge bonds (597) and dispel 
prejudice among ethnic groups (536). They also believe that the 
implementation of the single-stream schools will not threaten the harmony 
and unity among ethnic groups. This response was received from 572 
respondents, comprising 422 Malays (73.7%), 97 Chinese (17%) and 47 
Indians (8.2%).  
 
The rejection of the efficacy of single-stream schools in bringing about better 
unity among races can be surmised as minimal, whereby only 181 
respondents rejected this idea.  A marked rejection was observed among 
the Chinese, that is, 98 respondents from the total number, and this 
outnumbers the numbers who accept the idea, which amounts to 14 
respondents. The Chinese, according to Tan (2010: 82), are more 
supportive of the Student Integration Plan for Unity which encourages joint 
involvement through activities outside the classroom such as through sports 
and extra-curricular activities, which does not involve the merging of the 
different types of schools. Besides this, there are also respondents who fear 
that the formation of single-stream schools would cause divisiveness and 
friction among the majority race in Malaysia. A total of 167 community 
members, comprising 35 Malays (21%), 88 Chinese (52.7%), 43 Indians 
(25.7) and 1 from other races (0.6%) expressed this opinion.  
 
Table 5  
 
General Perception toward Inter-Ethnic Relation 
 
 
   
Ethnic 
Total 









Num. 8 33 12 0 53 
% 15.1% 62.3% 22.6% .0% 100.0% 
Disagree 
Num. 13 50 16 0 79 
% 16.5% 63.3% 20.3% .0% 100.0% 
Agree 
Num. 267 80 45 5 397 
% 67.3% 20.2% 11.3% 1.3% 100.0% 
Strongly 
Agree 
Num. 167 22 17 2 208 
% 80.3% 10.6% 8.2% 1.0% 100.0% 
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Num. 5 31 12 0 48 
% 10.4% 64.6% 25.0% .0% 100.0% 
Disagree 
Num. 23 61 23 0 107 
% 21.5% 57.0% 21.5% .0% 100.0% 
Agree 
Num. 266 74 41 5 386 
% 68.9% 19.2% 10.6% 1.3% 100.0% 
Strongly 
Agree 
Num. 160 18 14 2 194 
% 82.5% 9.3% 7.2% 1.0% 100.0% 
        
Single-stream 








Num. 8 13 7 0 28 
% 28.6% 46.4% 25.0% .0% 100.0% 
Disagree 
Num. 11 59 21 1 92 
% 12.0% 64.1% 22.8% 1.1% 100.0% 
Agree 
Num. 273 101 48 1 423 
% 64.5% 23.9% 11.3% .2% 100.0% 
Strongly 
Agree 
Num. 156 10 9 5 180 
% 86.7% 5.6% 5.0% 2.8% 100.0% 








Num. 5 13 4 0 22 
% 22.7% 59.1% 18.2% .0% 100.0% 
Disagree 
Num. 11 49 15 0 75 
% 14.7% 65.3% 20.0% .0% 100.0% 
Agree 
Num. 288 106 60 5 459 
% 62.7% 23.1% 13.1% 1.1% 100.0% 
Strongly 
Agree 
Num. 149 16 8 2 175 
% 85.1% 9.1% 4.6% 1.1% 100.0% 








Num. 7 19 5 0 31 
% 22.6% 61.3% 16.1% .0% 100.0% 
Disagree 
Num. 45 90 33 0 168 
% 26.8% 53.6% 19.6% .0% 100.0% 
Agree Num. 270 69 42 5 386 
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% 69.9% 17.9% 10.9% 1.3% 100.0% 
Strongly 
Agree 
Num. 133 6 9 2 150 
% 88.7% 4.0% 6.0% 1.3% 100.0% 







Num. 3 11 7 0 21 
% 14.3% 52.4% 33.3% .0% 100.0% 
Disagree 
Num. 22 72 17 0 111 
% 19.8% 64.9% 15.3% .0% 100.0% 
Agree 
Num. 270 87 54 7 418 
% 64.6% 20.8% 12.9% 1.7% 100.0% 
Strongly 
Agree 
Num. 156 14 9 0 179 
% 87.2% 7.8% 5.0% .0% 100.0% 









Num. 112 7 8 1 128 
% 87.5% 5.5% 6.3% .8% 100.0% 
Disagree 
Num. 291 77 41 6 415 
% 70.1% 18.6% 9.9% 1.4% 100.0% 
Agree 
Num. 34 77 22 0 133 
% 25.6% 57.9% 16.5% .0% 100.0% 
Strongly 
Agree 
Num. 11 21 16 0 48 
% 22.9% 43.8% 33.3% .0% 100.0% 













Num. 135 11 9 0 155 
% 87.1% 7.1% 5.8% .0% 100.0% 
Disagree 
Num. 287 86 38 6 417 
% 68.8% 20.6% 9.1% 1.4% 100.0% 
Agree 
Num. 29 56 32 1 118 
% 24.6% 47.5% 27.1% .8% 100.0% 
Strongly 
Agree 
Num. 6 32 11 0 49 
% 12.2% 65.3% 22.4% .0% 100.0% 
 
With reference to Table 6, besides fostering unity, the formation of single-
stream schools is believed not to have an appreciable impact in terms of 
religion, identity and culture of multi-racial society. Overall, respondents are 
of the opinion that the religious belief of one is difficult to be influenced due 
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to high frequency of interaction among races in single-stream schools 
system. This is in accord with the situation in national schools in existence 
now that does not threaten the religious beliefs of an individual. Thus, 591 
respondents believe that religious beliefs of students would not be 
influenced by any elements found in single-stream schools. In terms of 
ethnicity, this view was demonstrated by 416 Malays (70.4%), 111 Chinese 
(18.8%), 57 Indians (9.6%) and 7 from other races (1.2%).  
 
In terms of identity and culture, 457 respondents believe that the creation of 
single-stream schools would not jeopardize racial identity, but that it would 
continue to be maintained. Also 502 respondents feel positively about the 
element of continued preservation of ethnic culture. However, a small 
portion of the Chinese fears that the identity (124 respondents) and cultural 
integrity (113 respondents) would be eroded. A similar situation was also 
found among the Indian respondents, whereby they felt that the identity and 
culture would be eroded, namely 46 and 45 respondents respectively. This 
was highlighted by Tan (2010) whereby the majority of non-Malay parents 
placed importance on primary school education in an environment of their 
own culture, with the medium of mother tongue language being used so that 
their children can inherit their own ethnic identity and culture. As such, this 
negative viewpoint observed in this study is not something which is new, but 
rather something that has been long embedded in in the mentality of 
Malaysian multi-racial society. 
 
The implementation of single-stream schools is also said to be impossible 
based on the ability factor of the ruling government. In general, respondents 
believe that issues of religion, identity and culture are not obstructing factors 
to the policy executor; on the other hand changes in the education system 
need to be accepted. Changes in education in the direction of academic 
excellence can be an assurance that national-stream schools will be 
received positively by non-Malay ethnic groups - not issues relating to 
religion, identity and culture (Tan, 2010). This is depicted in the last two 
items in Table 6. A total of 542 respondents concur that factors of difference 
in religion, culture and language do not pose a problem in single-stream 
schools. This was also borne out by 513 respondents who stated that the 
issue of traditional values delivery in teaching would not impede the 
implementation of this system. Despite this agreement, the Chinese and 
Indian ethnic groups also expressed differing perspectives. A total of 107 
Chinese respondents feel that religious factors reject the implementation of 
single-stream schools, while 114 respondents from the same ethnic group 
explained the need for National-type schools by saying that delivery 
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Table 6  
 
The Effect of the Single-stream School Establishment on Religion, Identity 
and Culture  
 
 
   
Ethnic Total 










Num. 105 6 11 2 124 
% 84.7% 4.8% 8.9% 1.6% 100.0% 
Disagree 
Num. 246 52 31 4 333 
% 73.9% 15.6% 9.3% 1.2% 100.0% 
Agree 
Num. 62 81 25 1 169 
% 36.7% 47.9% 14.8% .6% 100.0% 
Strongly 
Agree 
Num. 33 43 21 0 97 
% 34.0% 44.3% 21.6% .0% 100.0% 






integrity  and 




Num. 109 6 8 3 126 
% 86.5% 4.8% 6.3% 2.4% 100.0% 
Disagree 
Num. 275 64 33 4 376 
% 73.1% 17.0% 8.8% 1.1% 100.0% 
Agree 
Num. 59 91 34 0 184 
% 32.1% 49.5% 18.5% .0% 100.0% 
Strongly 
Agree 
Num. 11 22 11 0 44 
% 25.0% 50.0% 25.0% .0% 100.0% 












Num. 151 5 15 3 174 
% 86.8% 2.9% 8.6% 1.7% 100.0% 
Disagree 
Num. 265 106 42 4 417 
% 63.5% 25.4% 10.1% 1.0% 100.0% 
Agree 
Num. 38 57 24 0 119 
% 31.9% 47.9% 20.2% .0% 100.0% 
Strongly 
Agree 
Num. 2 14 8 0 24 
% 8.3% 58.3% 33.3% .0% 100.0% 
        
Single- Strongly Num. 121 11 6 1 139 













Disagree % 87.1% 7.9% 4.3% .7% 100.0% 
Disagree 
Num. 294 65 39 5 403 
% 73.0% 16.1% 9.7% 1.2% 100.0% 
Agree 
Num. 35 81 26 1 143 
% 24.5% 56.6% 18.2% .7% 100.0% 
Strongly 
Agree 
Num. 3 26 16 0 45 
% 6.7% 57.8% 35.6% .0% 100.0% 

















Num. 104 5 7 1 117 
% 88.9% 4.3% 6.0% .9% 100.0% 
Disagree 
Num. 293 65 33 5 396 
% 74.0% 16.4% 8.3% 1.3% 100.0% 
Agree 
Num. 52 77 35 1 165 
% 31.5% 46.7% 21.2% .6% 100.0% 
Strongly 
Agree 
Num. 6 37 15 0 58 
% 10.3% 63.8% 25.9% .0% 100.0% 
 
Table 7:  
 
The Effect of the Single-stream School Establishment on Language Aspect 
 
 
   
Ethnic 
Total 










Num. 91 5 9 3 108 
% 84.3% 4.6% 8.3% 2.8% 100.0% 
Disagree 
Num. 309 47 36 3 395 
% 78.2% 11.9% 9.1% .8% 100.0% 
Agree 
Num. 43 80 23 1 147 
% 29.3% 54.4% 15.6% .7% 100.0% 
Strongly 
Agree 
Num. 15 50 20 0 85 
% 17.6% 58.8% 23.5% .0% 100.0% 
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Single-stream 
schools  enable 
non-Malay 
students to gain 




Num. 4 29 7 0 40 
% 10.0% 72.5% 17.5% .0% 100.0% 
Disagree 
Num. 22 66 24 0 112 
% 19.6% 58.9% 21.4% .0% 100.0% 
Agree 
Num. 291 76 47 5 419 
% 69.5% 18.1% 11.2% 1.2% 100.0% 
Strongly 
Agree 
Num. 133 11 10 2 156 
% 85.3% 7.1% 6.4% 1.3% 100.0% 










Num. 113 5 17 2 137 
% 82.5% 3.6% 12.4% 1.5% 100.0% 
Disagree 
Num. 298 89 37 5 429 
% 69.5% 20.7% 8.6% 1.2% 100.0% 
Agree 
Num. 38 58 26 0 122 
% 31.1% 47.5% 21.3% .0% 100.0% 
Strongly 
Agree 
Num. 7 33 10 0 50 
% 14.0% 66.0% 20.0% .0% 100.0% 
        
Single-stream 
schools  can 
consolidate the 
Malay language 




Num. 4 15 4 0 23 
% 17.4% 65.2% 17.4% .0% 100.0% 
Disagree 
Num. 12 70 13 0 95 
% 12.6% 73.7% 13.7% .0% 100.0% 
Agree 
Num. 212 86 53 4 355 
% 59.7% 24.2% 14.9% 1.1% 100.0% 
Strongly 
Agree 
Num. 229 10 19 3 261 
% 87.7% 3.8% 7.3% 1.1% 100.0% 
 
 
Furthermore, the majority of community members interviewed declared that 
the establishment of single-stream schools can solve the problem of multi-
racial Malaysians being left out in the mastering of the Malay language a a 
national language and also as a language of daily use.  The consolidation of 
the Malay language is also not seen as an obstructing factor towards being 
proficient in the mother tongue, as the introduction of single-stream schools 
will bring benefits to society by making it compulsory that the mother tongue 
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of the majority ethnic group is learned. The consolidation of the Malay 
language is needed because most of the non-Malay parents‖ generation are 
still weak in their command of the Malay language, and are thus unable to 
supervise the education of their children if the Malay language were to be 
used as a medium of instruction (Tan, 2010). Change is most certainly 
desired for the upcoming generation so that they do not experience the 
same situation. With reference to Table 7, 616 respondents, or nearly 83% 
of the total respondents, believe that the creation of single-stream schools 
would help in the consolidation of the Malay language. Besides that, they 
also agree that learning the Malay language would not burden students. 
This was put forward by 566 respondents comprising 411 Malays, 96 
Chinese, 54 Indians and 7 from other races. 
 
Additionally, Indians and Chinese respondents believe that non-Malay 
students are capable of mastering the Malay language. This was proven by 
study findings that show that 87Chinese and 57 Indian respondents were 
convinced of single-stream schools' capability in the matter of mastering the 
national language. However, on the flip side of accepting the Malay 
language as the main medium of instruction, the Chinese and Indian ethnic 
groups also are concerned about the ability of non-Malay students, 
especially in mastering their own mother tongues. This was expressed by 
53% of the Chinese and 18.5% of the Indian respondents. 
 
Overall, based on the discussion above, the idea of the formation of single-
stream schools does indeed receive good support from the majority of 
society, especially the Malays (432 respondents). Next, in the matter of 
national unity, 605 respondents (434 Malays, 102 Chinese, 62 Indians and 7 
from other races) agree that the single-stream school system can foster 
unity among the younger generation. This is in line with their contention that 
single-stream schools can enhance interaction among ethnic groups (603 
respondents), develop association (634), forge bonds (597) and dispel 
prejudice among ethnic groups (536). They also believe that the 
implementation of single-stream schools would not destabilize the harmony 
and unity among ethnic groups. However doubts exist among a small 
segment of the Chinese respondents that identity (124 respondents) and 
integrity of culture (113 respondents) may be eroded. The same occurs 
among Indians who believe that identity (46 respondents) and culture (45 
respondents) would be jeopardized. Therefore, the need for National-type 
schools in implementing teaching of values and culture needs to be 
maintained, as it is difficult to do so by other means. Thus, differences in 
opinion among Malays, Chinese and Indian ethnic groups that have been 
observed through data in this research have made the establishment of 
single-stream schools increasingly more appealing to be studied. The 
mentality and perceptions of each race depicts a true picture of the 
readiness of the society to shift towards a common identity. 






The standpoint of a multi-racial society testifies that the implementation of 
single-stream schools is capable of benefiting all parties, especially 
students, even though they may face resistance from parents in the early 
stages. Single-stream schools are anticipated to bring deeply meaningful 
changes to the coming generations, especially in the resolving of national 
integration issues and mastery of the national language. This system is 
indeed appropriate to be introduced at the level of National Schools and 
derived lessons from children at this stage can easily be incorporated with 
values propounded by the factor of unity agenda. It is projected, at the same 
time, that this system can fortify the appreciation of patriotism and develop 
genuine unity among the people. 
 
However the implementation process needs to be examined in greater 
detail. Resistance from the society, especially the Chines and Indians who 
do not accept these changes are bound to crop up. This can be seen from 
the aspects of the issues of their respective ethnic languages and culture 
that are very much upheld and guarded; it seems as though they fear that 
these would be decimated with the rebranding of the National-type Primary 
schools. The people need to realize that instant changes, without well-
founded plans can lead to racial divisiveness and thereby threaten the 
peace of the nation. In this regard, the introduction of the single-stream 
school system in stages would be appropriate, such as by creating a pilot 
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